














Discuss your responses with others in your class or in your
family. Try to find out where you got your ideas about what it
means to be “good” and why you feel the way you do.

The Detective Game
1. One person describes something that he/she is afraid of.

2. The next person gets one guess as to why the first person
is afraid.

3. The first person confirms or denies the guess.

4. Every person in the room gets one guess, then every
person gets a second guess, until someone gives an
accurate description of why the first person is afraid.

5. If nobody guesses the reason why the first person is
afraid of whatever he or she is afraid of, the first person

then has to tell the real reason.

6. Then every person gets a chance to offer a suggestion on
how to overcome that fear.

The Observation Game

1. One person is chosen to say something mean or cruel to
another person.

2. The person to whom the cruel words are spoken must...
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A. Listen to the cruel words;

B. Sit quietly and allow any images to come to mind,
C. Not do anything — just watch;

D. Breathe deeply;

E. Let the words come and go.

3. Remind the person that images and words are not able to
hurt on their own. The idea is to face the images and
words — and realize that they don’t have control over
you, unless you let them.

4. Give everyone in the room the opportunity to have mean
or cruel words spoken to him or to her, and to work
through the feelings that come up as a result.

The “I See/l Imagine Game”

This is a very simple game that can demonstrate the
difference between what you actually see and what you
imagine you see. This game can show you how conditioned you
are and how what you think you see is just that — what you
think you see, and not what is actually happening.

For example, if I look at you and see that your eyes are
filled with water, I might say, “Why are you crying?” What I
see is water in your eyes; what I imagine is that you are crying
out of sadness. But perhaps the truth is that you just cut up
some onions, or that something else is irritating your eyes, or
that you were laughing at a funny joke just before I saw you.
The point is to see the difference between what you imagine is
the “truth” and what is actually occurring. Do you see the
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importance of this? If you act out of your imagination, can you
see how conflict can be created?

Here are some ways to play this game. (You may be able
to think of other ways.) One person starts off. He or she looks
at another person, and says — for example:

“I see that you are frowning.”
“I imagine that you’re angry.”

-OR -

“I see that your shirt is ripped.”
“I imagine that you were in a fight.”

-OR -

“I see that you are smiling.”
“I imagine that you are happy about your report card.

Each person in the group (three or four people are a good
number) comments on any other person in the group. Then
discuss the misunderstandings that may have occurred.

Another way to play this game is remember incidents in
the day that happened to you that caused conflict. Say to
another or others (or to yourself if you are playing the game
alone):

“Today I saw

and I imagined
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This caused confusion or conflict because:

Example:

Today I saw Judy storming down the hall towards me, and I
imagined that she was angry with me.

This caused conflict because I called out to her, “Leave me
alone!” and then I walked away with my friends.

If you later discovered the truth about what you saw, you
can add: The truth is that...

(For example: Judy was upset because her mother yelled at
her in the car before school.)

Can you see that what we imagine we see may not be what
is actually happening?! Much of what we imagine, what we
think we see, comes out of our conditioning. Like a good
detective, we want to find out the facts about what is really
going on. So, we must be careful to check what we imagine
against what the real truth is. If we do this, then chances are
we will not be acting out of conditioned thinking. Therefore,
we will be less likely to create conflict.

Can you think of situations in your life when you acted on
what you imagined another person was saying or doing, and
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how this caused confusion or conflict? Can you think of
incidents where groups or nations imagined certain things to
be true that were not really true, and how this caused conflict?
It is important to be aware of how conditioned thinking can
cloud perception.

The “Love the Bully” Game

This can be played by two or more people. One person
roleplays the bully, and another the victim, while the others
watch. Eventually, everyone takes a turn at being both bully
and victim. Read these lines as if you are in a play.

Roleplay:
Bully: “Hey you! Give me your wallet, or I'll beat you to a pulp!”

Victim: (Immediately thinks of Bully’s name and treats him as a
friend.) “Hi, Ralph. Aren’t you Ralph Wilson? I saw you
catch a great fast ball in the stadium last week. You were
terrific.”

Bully: “Never mind the game, punk. I heard you have a lot of
money. Gimme it!”

Victim: “I don’t know where you heard that. Aren’t you from
Minnesota? I have a cousin back there. Maybe you know
him. He plays baseball too.”

‘7’

Bully:  “I'm talking money, pal, not Minnesota

Vietim: “Listen, I don’t want to fight. I don’t have a lot of money, but
if you need some, why don’t you talk to the coach. I hear they
sometimes give loans to students at this school.”
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The victim remains cool and calm and admits he does not
want to fight, which gives the bully nothing to fight about.

After you have roleplayed these characters, ask one
another these questions:

1. How did it make you feel to play the victim?
2. How did it make you feel to play the bully?
3. How did it feel to watch someone being bullied?

Then make up your own Bully/Victim dialogue.

The Fear Game

Choose some sentences or statements that bring fear into
the minds of the participants, such as: “You’re a skinny runt,
and I'm going to beat you up!” or “Give me your money, or I'll
wreck your bicycle.”

Discuss the feelings that run through you when you hear
statements like these. Some examples are:

1. “I just want to run away.”
2. “I want to punch that guy’s lights out!”
3. “This kid is really uptight; maybe I can calm him down.”

Talk about whether these reactions are:

A. The “fight” response
B. The “flight” response
C. Becoming aware and reasoning response
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The Roleplay Game

Take one of the new words you’ve learned in this book
and create a roleplay situation that explains the word. Pick a
partner for the roleplay. Some of the words than can be
played:

Prejudgment Tradition
Identification Habit
Repression Value
Projection Custom
Scapegoating Attitude

Example: Prejudgment

Dale: There goes Dan. I've never seen such a stuck-up kid.
Pat:  Idon’t think he’s stuck-up.

Dale: Yes, he is. He just moved into the neighborhood and he
never talks to anyone.

Pat:  He talked to me yesterday.
Dale: Oh, yeah? What about?

Pat: 1 said hi and welcomed him to our school, and he said,
“Thanks.” Then he smiled and blushed a little and walked
away. I think he’s just shy.

If you can create roleplay situations that demonstrate the
meaning of the above words, you will develop a clearer sense of
what the words mean and become more aware in such
situations when they arise. The more aware you become, the
more likely you are to use nonviolent alternatives, and the less
likely you are to create conflict.




A SPECIAL NOTE TO THE YOUNG READER

Thank you for reading this book. I hope that you have begun
to understand conditioning and how it creates conflict and violence,
and what you can do about it. I find that it’s a wonderful
experience to be free of conditioned thinking and living; I feel much
happier and freer when I am. This is so important in living a really
sane and intelligent life. I'm glad we could share in this journey
together. If you have any questions or suggestions in response to
this book, you can write to me at this address:

Terrence Webster-Doyle
Atrium Publications
P. O. Box 938
Ojai, California 93024-0938

I would very much like to hear from you.

With care,

Terrence Webster-Doyle

P.S. The last part of this book is for your parents, teachers or
counselors. You are welcome to continue reading, or you can stop
here and consider what you’ve just read. There’s a lot to think
about!
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A Message to Parents, Teachers, Counselors
or Anyone Who Works or Lives with Young People

The fundamental intention of this book is to help young
people understand what causes conflict in their relationships and
offer them ways to deal with it. Some people think that we cannot
fundamentally affect what creates conflict. I feel we cannot only
understand how we create conflict in our lives, we can do something about
it.

The fundamental cause of conflict in relationship is what I call
“conditioning.” This is a process of programming behavior that causes us
to act in predetermined, habitual ways. An obvious example of this is
found in our training of animals. Through punishment and reward, a
trainer will “condition” an animal to act in a certain manner; most of us
are familiar with the experiments involving Pavlov’s dogs which
demonstrated the effect of using stimuli to elicit predictable responses.

We all condition young people to act in habitual ways. In certain
situations, programming behavior is necessary. For example, we teach
our children to stop for a red traffic light. The reason is obvious: We don’t
want them to get hurt by a moving vehicle. But there are destructive
ramifications of certain forms of conditioning. Aldous Huxley, in Brave
New World and Brave New World Revisited, depicted a world controlled by
the conscious manipulation of behavior to breed a world of people who
would willingly live under the rules and regulations of a select few in
power.

This book, Fighting the Invisible Enemy, is meant to show young
people what conditioning is, how it comes about, and why certain kinds of
conditioning can be dangerous. It is my view that conditioning is the
fundamental cause of conflict, individually and socially, and, therefore, is
the seed of war. The more I look into the structure of conditioning, the
more disastrous the effects I see. Our work, our relationships, and even
our “play” are conditioned to some extent. We live habitually, acting out
time-worn beliefs that have been handed down generation after
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generation. Some of these are based on intelligent values, traditions and
attitudes, and some are not. But when they are learned by rote and go
unquestioned, they can be destructive to human intelligence and
sensitivity.

There is no question that we must learn to live ethically and sanely,
but how do we go about this? In our desire to bring about “good,” “moral”
behavior, we have brought about the opposite, creating tremendous
conflict and suffering in the process.

The Root of Conflict

The basic premise of this book is that the root of conflict is fear:

Fear creates the conditioned response, and is a major component of the
“invisible enemy.” If we look at ourselves, we can see that we are
creatures of habit. We are also “animals” with certain biological urges
and instincts. These urges, or instincts, such as hunger and sex, are the
result of our “biological conditioning.” When we encounter a situation
that causes us to feel fear, we come face-to-face with yet another biological
reaction — the “fight or flight” instinct. You can see this instinct at work
in your own home, when the cat meets up with the dog. For a second, they
freeze. Then one of them either races away or makes a move to strike at
the other. This “fight or flight” mechanism in humans resides in what we
call the “old brain” — the brain we’ve inherited from our primitive
ancestors. Fear triggers this mechanism.

As an educator and psychology teacher, I have been interested in
understanding the social effects of the “fight or flight” mechanism. I have
been exploring whether this might be one of the major underlying factors
of conflict — both individually and globally. For years, I have also been
studying the Martial Art of Karate, and through this practice have
developed a way to circumvent the “fight or flight” reaction. I notice that
when young people are confronted with a physically threatening situation,
they usually react by either fighting or running — or cowering. My own
youth was no different. Growing up just outside New York City, I was
neither a fighter nor a fast runner. I allowed myself to be intimidated;
this became my conditioned response. Later in life, [ learned simple
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psychological alternatives that could turn a potentially threatening
situation into a peaceful one, with no one “losing face.”

Having been both a teacher of psychology and an instructor of
Martial Arts, I began to see how I could combine the skills of both into an
approach that would give young people the confidence (through acquiring
self-defense skills) to handle a physical threat, and the psychological
ability (through roleplaying) to dissipate hostility. It’s so simple and it
works!

When children can defend themselves, both physically and
psychologically, then a threat to their physical well-being no longer
presents them with only two alternatives: “fight or flight.” Instead, they
have a sense of confidence, and it is this confidence which helps them
through their fear. Faced now with a threat, these children enter a
“space” or a “pause” in which their minds can creatively determine
nonviolent steps to take to resolve the situation. It is fascinating to watch
a once timid or a once aggressive child become able to handle a
threatening situation with skill. In the face of conflict, the choices now
available are not solely based on the biological conditioned response of
“fight or flight.” Fighting can cause physical pain; fleeing can cause
emotional pain. Dealing creatively with this limited, conditioned
approach creates the possibility of coping rationally with a potentially
hostile situation. When fear is lessened, the mind is able to reason.
Reasoning dissolves conflict and opens the way to learning.

Another Kind of Threat

There is another kind of threat to our children that concerns me.
Statistics show that most children watch 30 to 50 hours of TV per week,
and 30,000 to 40,000 commercials per year! If this is accurate, the visual
violence of television will assault their senses approximately 25,000 times
with murder, assault and rape by the time they reach the age of 18. With
the additional influence of violent movies, comics and magazines, our
children are saturated with terrifying images.

Doesn’t it make sense that the frequent witnessing of violence
through television would significantly affect a child’s behavior? Violent
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images trigger fear, which then triggers the “fight or flight” mechanism,
just as if the child were being actually physically threatened. The “fight
or flight” mechanism, which is biological and involuntary, cannot
differentiate between a physical or psychological threat. It merely reads:
“Threat!” As a result, children demonstrate one of two responses:

(1) they have nightmares, or (2) they develop a need to take on a “warrior
image” to keep their fears at bay.

When I was a child in the 1940s, there was an unwritten code of
ethics that violence portrayed on the screen or in print was not to be “too
scary.” There was always a degree of make-believe to violence then. We
willingly suspended our disbelief so that we could vicariously enter the
exciting world that only movies and magazines could offer. And it was
fun! I remember, for example, being frightened by Abbott and Costello
meeting Frankenstein, but there was humor and pathos in those scary
scenes.

Then sometime around the Vietnam War, we stepped over the line,
and violence became very real. Chainsaw hackers, axe killers, and other
extremely realistic portrayals of violence filled our screens and minds.
Our ability to choose to suspend disbelief was overwhelmed. Fact became
difficult to differentiate from fantasy. “Social paranoia” began to take
root. As I see it, the tremendous fears, and the defensive and offensive
attitudes that permeate our culture today, come from being confronted
with so much violence.

This current house of horrors in which we live has a long
developmental history. War has been a commonplace occurrence for
thousands of years. Religious intimidations threatening hell, fire,
damnation and a vengeful God are a dramatic form of behavior control.
The images offered by TV, movies and magazines are recent additions to
factors that have conditioned us through centuries to be victimized by
hostile threats and aggression.

As a parent, teacher and school director, I am vitally concerned with
what affects our children’s lives. Young people learn how to be violent.
“American Heroes” and “action toys” for young boys, and now girls,
present unrealistic, unhealthy role models.
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Some people assert that only specialists — psychologists, teachers,
politicians, historians, sociologists, religious leaders — can understand
the complex problems of relationship, that this is beyond the average
person’s grasp. This perspective is sad and demeaning, and I strongly
disagree. It was the young child who saw that the Emperor was really
wearing no clothes, and was able to speak the truth. I believe the young
mind can see things as they truly are. I have witnessed young people
nonintellectually, nonjudgmentally observe their own thoughts, and come
to an understanding of how their beliefs have caused conflict in their lives.
I know they can develop this awareness.

We adults are often so conditioned that it is difficult to simply look.
Our vested interests of wealth, status and power make it difficult for us to
hear simple truths. The obvious childlike observations that pierce the
complexity of our protective, defensive, intellectual minds are threatening
because the status quo is challenged thereby. If we do take a hard look at
what we are doing, we are afraid that we will have to change.

We are the ones who create conflict. We are, therefore, the ones to
stop it. The only way to stop it is to understand it — to honestly examine
the underlying causes of conflict. The momentum of society at the present
time is to condition young people to “go for it,” to carry on in basically the
same aggressive, self-centered way their ancestors have for centuries. But
we are approaching a time in history when we will have to change our
ways or perish. This is not an overly emotional statement; it is a brutal
fact. We obviously have the technological military power to destroy
ourselves.

To survive, we can no longer exploit each other. The world is now
such that we have to fully depend on one another and work together.

We must, therefore, educate our children to consider the problems of
relationship, examine the symptoms of conflict, and understand its causes.
Our schools must address this crisis, and we must talk about it at home.

A framework for understanding — for stimulating enquiry, to
encourage “intelligent understanding” — is long overdue. The word
“intelligence,” which is most often limited to mean “1.Q.,” also involves
insight: the capacity to perceive the nature of things. It is my observation
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that this component of intelligence has been neglected in education. The
way for learning to become whole is to integrate an understanding of
ourselves in relationship with the academic school curricula, so that
education reflects understanding. In this way, we can enjoy, with our

. children, whole, healthy lives.






